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Introduction

In spring 2002, we celebrated the inauguration of the first German-Russian-
Jewish kindergarten in Berlin. Nowadays, there are seven bilingual German-
Russian kindergartens with 460 places and 78 bilingual kindergartens with
other combinations of languages [SENBWF]. Maybe it is not enough, taking
into account the large proportion of immigrants in the population of Berlinl
And yet, much progress has been achieved, endorsing the fact that German
society has begun to change its attitude towards other languages on its territory.
The initial request for German monolingualism first changed into societal
tolerance of multilingualism and eventually to the recognition of the value of
multilingualism. This process is a very slow one, and it is not yet complete.

In my article, 1 would like to look at the development in the last few years of
the political framework that has made possible, on the one hand, the opening of
bilingual kindergartens in Berlin, and on the other hand, to consider what has
hampered this process until now. | would like to emphasise three most impor-

tant political spheres: linguistic, educational and integrational.

Changes in Linguistic Policy

At the end of the 1970s in Germany the public discourse was more and more
about qualitative and quantitative deficiencies in people’s proficiency in the
languages of European Union countries and of foreign languages altogether.
This negative assessment was based above all on two arguments. The first one:
the mutual understanding of European Union citizens and their social unity
cannot develop if those citizens are not able to communicate with each other.

1 In the ‘Berlin’s Integration concept' [Berliner Integrationskonzept: 1] we read: “Today, about 40%
of all children and young people under 18 in Berlin originate from immigrant families'!
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The second argument: the economic relationships of EU countries depend upon
the linguistic competence ofthe partners. With globalisation in the development
of economic relationships this argument was growing in significance.

By the end of the 1980s, the European Union apparatus started to engage
with questions of multilingualism and to address the issues of the unsatisfactory
situation with respect to language learning. Different projects were elaborated,
aiming at bi- and multilingualism. In the W hite Paper on Education and training,
teaching and learning. Towards the learning society (1995) the goal was formu-
lated for the first time, according to which, every citizen ofthe European Union
should acquire three European languages (i.e. languages of EU countries): their
own one plus two other official languages of the European Union. During the
European Union summits in Lisbon in 2000 and in Barcelona in 2002, this aim
was confirmed and generalised in the formula ‘mother tongue plus two foreign
languages’ Everyone engaged with language policy refers to this formula.

If we look at the history of the development of this formula, we will under-
stand that applying it to what languages should be learned, it can be and was
interpreted differently, and it has created a debate in the field of language
policy until the present. In the new EU documents [Europdischer Sprachenrat
2003 Abschlussbericht; Européisches Parlament 2006 Rahmenstrategie Meh-
rsprachigkeit], besides European languages, regional, minority, migrants’ and
third-country citizens’ languages are mentioned, but not always and not as a
priority. This situation can be illustrated with the example of the Russian-speak-
ing immigrants in Germany, as well as by the fact that the Russian language is
more and more being counted along with the English, Spanish and Chinese as a
language of intercultural communication and as an international language.

It is a difficult task to achieve the goal of ‘mother tongue plus two foreign
languages’ for every citizen of the EU. It can be solved through implementation
of a steady policy. The public discussion about how to achieve this goal puts
as the highest priority the need to learn foreign languages at an early age. This
fact leads us to the second political sphere which has a great importance for the
creation of the bilingual pre-school institutions, namely to education policy, to
kindergarten policy. From the outset, it is clear that European Union directives
on language policy are executed by each EU member state at its own discretion
and similarly, directives cannot be put into operation at the national level in
Germany because cultural and educational policy is in the hands of the respec-

tive Federal State governments.
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Changes in Education Policy

Inthe Federal Republic of Germany, contrary to the Soviet Union and the German
Democratic Republic, day care centres were for a long time not considered to
be part of the education system. They were under the department of youth
affairs, and thereby a part of the governmental subdivision of social welfare for
the poor and citizens with restricted abilities. In recent times, opinion about
the functions of pre-school institutions has changed significantly. To the great
satisfaction of the Russian-speaking immigrants in Germany, a consensus was
reached in the debate that day care is the ‘initial step in the education system’
[Meng]. The educational tasks of the kindergarten are in principle politically
no longer in dispute, although discussions and negotiations are still conducted
upon how these educational tasks can be understood and solved [Laewen et
al.]. These changes were perhaps stimulated by innovations in the pre-school
pedagogy of the other countries2 as well as the state of the German education
system which provokes concern. The necessity to undertake a fundamental
educational reform became more and more evident and was corroborated by
the international PISA assessment.

In 1999, the Federal government appointed a commission which had to
elaborate the concept of educational reform, the so-called ‘Education Forum!
Representatives of the federal ministries, federal states, research, church, and
other experts worked in this commission. After two years, the ‘Education Forum’
presented its recommendations for the reform of the education system. These
recommendations were based upon structural changes currently happening in
all spheres of life and activity and leading to the formation of the ‘knowledge
society’ Thus the main goal of the education system reform consists in the
development of a culture of knowledge acquisition and teaching, increasing
motivation and the capacity for independent life-long acquisition of knowledge

and giving the joyful sense of the success [Empfehlungen: 4]. The ‘Education

2 Bredekamp published in 1987 in the USA aleaflet entitled "Developmentally appropriate practice
in early childhood programs serving children from birth through eight' which' became one of
the most influential documents on early education [Kunze & Gisbert: 48]. It caused a discus-
sion and later debate about the pre-school system in the German Democratic Republic result-
ing in the creation of two big programmes with scientific as well as educational and political
goals: an international research association called “International child care and education study”
[Tietze: 37) and a project “Kindersituationen - Weiterentwicklung der padagogischen Arbeit
in Tageseinrichtungen fur Kinder in den neuen Bundeslandern und im Ostteil Berlins" (1993-
1997) [Laewen et al. 1997: 8]. Discussions of the concept of the kindergarten in the German
Democratic Republic are significant for the Russian-speaking migrants, because the pre-school
pedagocy in the GDR had lots of common features with the pre-school pedagocy in the USSR.
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Forum’considers the development of very young children and the education of
immigrants as being the priority aims of the education reform.

In the kindergartens, the spontaneous striving of children for knowledge
should be recognized and supported. In particular, the extraordinary abilities
of pre-school age children to learn and to refine their German language and to
acquire foreign languages should be utilised. This should take place in accor-
dance with age-appropriate and individual capacities of the child. For that pur-
pose, in-depth investigations and teachers’ continuing education are necessary.

With respect to the education of migrants, it is argued that the support
and integration of migrants should become the core element of education at
all levels. Other cultures and languages should be understood as enrichment
and an opportunity for foreign and German children. The German education
system should guarantee acquisition of adequate knowledge of the German
language to all migrants [Empfehlungen: 21]. The next recommendation says
that an intensified support for multilingual development with reference to the
mother tongue starting in day care centres should be provided by the federal
government, federal states and local communities [ibid. -22].

These and other similar recommendations issued at the meeting of Ministers
of Youth Affairs and at the meeting of the Ministers of Culture and Education in
2004 served as a basis for the ‘General plan of the Federal States for teaching at
early age in pre-school institutions’ (Gemeinsamer Rahmen). At the same time,
the first time in the history of the (old) FRG, the Federal States elaborated their
own educational programmes for the children in pre-school institutions.

In all these documents, assistance with speech development is considered
the most important educational sphere. The aim is to make linguistic compe-
tence the key qualification, and linguistic competence is called the ‘key compe-
tence; because it is a prerequisite for successful participation in any educational
processes and in the formation of civil society. Thus, assistance with language
development has to become a ‘principle’ in the functioning of the pre-school
institutions. Yet, the talk about linguistic competence as a key qualification
refers almost always only to the German language.

The State of Berlin has reacted with different initiatives with respect to the
necessity for a fundamental educational system reform in general and of the
pre-school institutions system in particular. In 2005, “the Law <...> upon the
further development of the care and rearing of children <...> in the institutions
for children” [Kindertagesbetreuungsreformgesetz: 322] was passed. In this law,

the aims and goals of the pre-school institutions are formulated as follows:



Katharina Meng

(1) Kindergartens and nurseries, like social-pedagogical institutions, comple-
ment and support the child's education in the family <...>. The developmental
programme focuses upon education, upbringing and care of children. Pre-school
institutions should grant children equal educational opportunities regardless of
their gender, ethnic or religious affiliation, social and economic position of their
parents and regardless of their individual capacities. As far as possible, there they

should counterbalancesmooth over social injustice <...>

(2) Pre-school institutions should consider the individual requirements and the
living environment of the child and his/her family. Children should be given sup-
port during the formation and development of motor skills, cognitive, social and
aesthetic abilities, in perception of the surrounding world outside of the children’s

institution; the support for the German language learning belongs here.

(3) The programme for education and upbringing of pre-school institutions should

be directed especially toward:

1. preparation of the child to live in the society in which great significance is
attributed to knowledge, linguistic competence, intellectual curiosity, the wish and

ability to study, the capacity to solve problems;

2. preparation of the child to live in a democratic society that needs active, respon-
sible citizens, brought up in the spirit of tolerance, mutual acceptance and peaceful

disposition [Kindertagesbetreuungsreformgesetz: 322].

This definition of the main goals of pre-school education is compulsory for all
types of day-care institutions with all forms of property in the State of Berlin.

These goals are realised by the owner of a children’s institution. S/he signs
a contract with the Senate according to which s/he pledges herself/himself
to guarantee and develop quality in accordance with the tasks of pre-school
education. The basis for the agreement is the pedagogical concept of the owner
in which s/he expounds their methods for the realisation of the general goals of
pre-school education and defines the specific goals and tasks of the particular
children’s institution. The State of Berlin then declares its readiness to complete
an agreement with the owner of a children’s institution concerning the approval
of the pedagogical and other models [ibid. - 328]. In this Law, bilingual pre-
school institutions are not mentioned.

Almost at the same time as the Law on the reform of the pre-school insti-

tutions was adopted, the ‘Berlin educational programme' (Berliner Bildungs-
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programm) for pre-school institutions was elaborated, published and pro-
claimed as compulsory. It assumes that the main goals of pre-school education
should be realised as concrete curricula. It formulates goals for teachers’ activ-
ity, defines educational spheres, describes possible pedagogical actions and puts
guestions for the analysis of child development. The goals are the development
of the child's personality and formation of the following competences: personal,
social, subject-oriented competence, and with the teaching methods. The goals
formulated in the ‘Berlin educational programme’seem to be, the most interest-
ing basis for discussion and debate during teachers’ and parents’ meetings and
are of interest for those educators and parents who have until now not had
enough experience of living in a democratic society. The educational spheres
relate educational goals with educational contents of various kinds. In the 'Berlin
educational programme; seven different educational spheres are presented. To
sustain language development means, on the one hand, an unalterable principle
of support for verbal development, and on the other hand, it is an autonomous
educational sphere. This educational sphere is called ‘Communication: lan-
guages, literary culture, and the mass-media’ In this part of the programme
language is understood as a means of communication in different spheres of
activity: it develops in real life, which means in practical and verbal interactions
with other people, adults and children [Berliner Bildungsprogramm: 62-63].

In other words, children acquire language while interacting verbally. At
the same time they learn what linguistic tools to implement to express various
language functions. Children acquire language only if they are given sufficient
opportunities to participate in motivating verbal interactions of very different
kinds [Wode; Rehbein & Meng],

Though this understanding of language acquisition refers to every language,
the reference is made again to the German language only. The ‘Berlin educa-
tional programme’ does not deal with bilingual education. Nevertheless, the
active or passive experience of multilingualism among a great number of Berlin
children is taken into account. That is why the educational sphere ‘Communi-
cation: languages, literal culture, and the mass-media’ in accordance with the
‘Berlin educational programme’ embraces also the task of teaching children to
perceive and to acknowledge multilingualism.

The ‘Berlin educational programme’ introduces many interesting proposi-
tions about how kindergarten teachers can achieve educational tasks in the
sphere of ‘Communication: languages, literal culture, and the mass-media’ by

departing from evidence about language development and existence of multi-
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lingualism in the life of children. This chapter ofthe programme could be avalu-
able piece of reading for analysis and discussions by educators and parents.

One should pay special attention to the sections where questions for the
analysis of the child development are formulated. The 'Berlin educational pro-
gramme; as well as the educational programmes of other Lands, starts from the
point that children develop independently, interacting with their environment.
Adults can support child development by creating a stimulating environment
that enhances their activity and impels children to make efforts. This should
happen continuously in accordance with the individual development of a child
and her or his tendencies. Such an understanding of child development assigns
a major role to observation in the educational process. Yet, adults, parents and
educators do not initially have a sufficient capacity for observation. At first
they must be taught to observe. That is why the ‘Berlin programme’ contains
questions for use in the observation of child development in each educational
sphere. These questions should help adults to perceive and to document child
development with the goal of putting together a plan for concrete actions on
every occasion and to implement this plan in daily life.

Let us summarize the results of the language policy in the kindergartens
of the State of Berlin. Neither the Law on the pre-school institutions reform,
nor the ‘Berlin educational programme’ foresees the bilingual education of pre-
school children. Supporting verbal development means, first of all, assistance in
the acquisition of the German language. Yet, the bilingual education of children
is not excluded. The owners of pre-school institutions have the right to use
special educational curricula and to organize bilingual day-care centres as well.
The Berlin documents on pre-school education formulate for these and other
types of pre-school institutions stimulating principles, which could be discussed
through analysis and evaluation of different traditions of pre-school pedagogy.
This task is always the focus at turning-points for a society and/ or when, in the
case of migration, a necessity emerges to compare traditions of two societies

and two linguistic communities.

Changes in the Integration Policy

To conclude, let us look at the changes in the German integration policy, in the
context of which bilingual German-Russian day care centres are also placed.
Today, the situation is perceived, for the first time in the history of Germany,
through the recently adopted National Plan for the Integration of Migrants

[Integrationsplan], in which all the initiatives of the Federation, of the States, of
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the communal authorities and of individual citizens are brought together. The
integration of migrants requires the application of collective, systematic and
sequential efforts by the whole society. Integration does not happen on its own.
This is an important lesson taken from the many years of experience of immi-
gration to Germany. Eventually, the fact was acknowledged that in past years,
diverse, often serious problems have arisen in the integration of migrants. The
National Plan for the Integration of Migrants puts it like this: “some migrants do
not speak German well enough, make poor progress in school, meet with failure
while acquiring professional education and often remain without ajob. In addi-
tion, some migrants do not accept the main rules agreed upon in our society.
<...> We have to avoid the deadlock of a great number of the young migrants
caused through lack of prospects and of attention from society and absence of
policy towards their problems. <...> Otherwise cooperation risks will end up in
a confrontation" [Integrationsplan: 12] In the National Plan, different ways of
amelioration ofthe migrants’integration process are indicated. The main among
them are ‘integration through education’and ‘education through language!

Verbal development support is understood in the National Plan for the Inte-
gration of Migrants basically in terms of measurement of the acquisition of the
German language. It is applicable even for ForMig, which is “The Federal and
States programme for the support of children and youth from migrant families”
and was elaborated by the Commission of the Federation and States (= BLK)
for the development of education and research. The advertising leaflet of the
programme proclaims: “Multilingualism as a resource. Children and teenag-
ers from migrant families live in the majority of cases in bi- and multilingual
environments. Languages spoken in their families are of great importance for
them. Therefore, multilingualism in ForMig-projects is a starting condition to
support language development. The multilingualism of children and teenager
migrants is considered not to be an obstacle, but arich source oflinguistic expe-
rience and language development in aworld which is becoming more and more
international"” [BLK: para 1].

The Federal States on the basis of the National Plan for the Integration of
Migrants developed their own integration programmes starting from the char-
acteristic problems of migrants living on their territory. These programmes
identify concrete problems and propose potential ways of resolving them. The
‘Berlin integration programme’sees in the education of migrants and their chil-
dren the main prerequisite for successful integration. It formulates one of the

eight main action strategies as follows: “To recognize and to support talents:
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successful integration policy defines in a new fashion the main educational task
of pre-school institutions and schools” [Integrationskonzept: 6].
The following statements about the contribution of kindergartens to the

integration of migrants seem to be important and worth discussion:

(1) “Bilingualism is an important competence of many children from migrant
families. <...> The education system especially has to take into account and sup-

port bilingualism" [ibid. - 35].

(2) "Assistance with the development of communicative ability is the main goal of
the early age children’s education. This embraces in the first instance systematic
learning of the German language up to the level necessary for the following suc-
cessful studies at school. In order to reach this goal, the Senate has elaborated a
series of measures. <...>” [ibid. - 36]. These measures include "further education
of the educational staff, a corresponding reform of the social pedagogy course,
creation of documentation of children's language development by educators and
realization of the language tests for assessment of the language proficiency level

with the goal of developing different language teaching methods" [ibid. - 35-36].

(3) Active involvement of parents in the educational process: parents have to be
more intensively acquainted with the institutions of the society where they live,
including pre-school institutions and schools: "They get the opportunity to for-
mulate their own expectations and demands. The educational system becomes
more transparent and understandable; parents will participate more actively in the

formation of the educational career of their children” [ibid. - 35],

These definitions from the ‘Berlin integration programme’give to parents of
different migrant groups initiative and freedom of action which they can realize
in practice.

The political framework for bilingual educational institutions includes cer-
tainly not only political documents, but also the opinions of researchers and
attitudes of various organisations. In this sense, the institutional support of
bilingualism in Germany still remains a moot point (see materials of the Sym-
posium ‘Streitfall Zweisprachigkeit’ organised by the Institute of Comparative

Pedagogy at Hamburg University on 19-20.10.2007).



52

The Political Frameworkfor Creation and Development ofBilingual Kindergartens in Berlin

REFERENCES

Abschlussbericht — 2003. Analyse der im Rahmen der Konsultation zum
Arbeitsdokument der Kommissionsdienststellen SEK(2002)1234 «Fo6rderung
des Sprachenlernens und der sprachlichen Vielfalt» eingegangenen Antworten.
Ausschreibung Nr. DG EAC/13/03. Europdischer Sprachenrat. [E-resource].
URL: http://ec.europa.eu/education/policies/lang/policy/elc_de.pdf Accessed

28.07.2008.

BAGIV (= Bundesarbeitsgemeinschaft der Immigrantenverbdnde in der
Bundesrepublik Deutschland und Berlin West) (Hg.). 1985. Muttersprachlicher
Unterricht in der Bundesrepublik Deutschland. Sprach- und bildungspolitische
Argumente fir eine zweisprachige Erziehung von Kindern sprachlicher
Minderheiten. Mit der 2., neubearb. Fassung des «Memorandums zum

Muttersprachlichen Unterricht». Hamburg.

Bildungsprogramm — Das Berliner Bildungsprogramm fir die Bildung,
Erziehung und Betreuung von Kindern in Tageseinrichtungen bis zu ihrem

Schuleintritt, 1. Aufl. 2004, 2. Aufl. 2005. Berlin.

Clyne — Clyne, M. 2007. Braucht Deutschland eine bewusste, kohasive
Sprachenpolitik — Deutsch, Englisch als Lingua franca und Mehrsprachigkeit?

Diskussionspapier der Alexander von Humboldt-Stiftung 11: 4-28.

Ehlich — Ehlich, K. 2005. Sprachaneignung und deren Feststellung bei Kindern
mit und ohne Migrationshintergrund: Was man weif3, was man braucht,
was man erwarten kann. Ehlich, Konrad et al., Anforderungen an Verfahren
der regelméRigen Sprachstandsfeststellung als Grundlage fur die frihe und
individuelle Foérderung von Kindern mit und ohne Migrationshintergrund.

Bonn; Berlin. 11-75.

Erklarung — Erklarung der Teilnehmer an der Essener Konferenz zum Erhalt und zur
Foérderung von Mehrsprachigkeitveranstaltetvom Institut fir Migrationsforschung,
Interkulturelle Padagogik und Zweitsprachendidaktik (IMAZ) an der Universitat
Essen am 08.12.2000. Zielsprache Deutsch 31:2-3, 82-84.

Européisches Parlament (Hg.) — (2006): Eine neue Rahmenstrategie zur
Mehrsprachigkeit. EntschlieBung des Européaischen Parlaments zu einer neuen
Rahmenstrategie zur Mehrsprachigkeit. Amtsblatt der Européischen Union, C
314 E/207, 21.12.2006 [E-resource], URL: http://eur-lex.europa.eu/LexUriServ/
LexUriServ.do?uri=0J:C:2006:314E:0207:0210:DE:PDF Accessed 28.07.2008.


http://ec.europa.eu/education/policies/lang/policy/elc_de.pdf
http://eur-lex.europa.eu/LexUriServ/

Katharina Meng

Europdische Kommission — 2001. Sprachunterricht und Sprachenerwerb.

MaRnahmen der Européischen Gemeinschaft. Brussel.

Forum — 2001. Empfehlungen und Einzelergebnisse des Forum Bildung.
Arbeitsstab Forum Bildung in der Geschaftstelle derBund-Lander-Kommission

fur Bildungsplanung und Forschungsférderung. [E-resource]. URL: www.bmbf.

de/pub/empfehlungen_und_einzelergebnisse_forum_bildung.pdf Accessed
28.07.2008.
F6rMig — BLK-Programm Foérderung von Kindern und Jugendlichen mit

Migratsionshintergrund. Universitat Hamburg. [E-resource]. URL: http://www.

blk-foermig.uni-hamburg.de/ Accessed 28.07.2008.

Integrationskonzept — «Vielfalt fordern — Zusammenhalt starken». 2007.
Das Berliner Integrationskonzept. [E-resource]. URL: http://www.berlin.de/lb/

intmig/integrationskonzept.html Accessed 28.07.2008.

Integrationsplan — Der Nationale Integrationsplan. Neue Wege — Neue
Chancen. 2007. Berlin: Presse- und Informationsamt der Bundesregierung. [E-
resource]. URL: http://www .bundesregierung.de/Content/DE/Artilcel/2007/07/
Anlage/2007-08-30-nationaler-integrationsplan,property=publicationFile.pdf

Kindertagesbetreuungsreformgesetz — Gesetz zur Weiterentwicklung des
bedarfsgerechten Angebotes und der Qualitdt von Tagesbetreuung. Vom 23.
Juni 2005. Gesetz- und Verordnungsblatt fur Berlin, 61. Jg., 22, 30. Juni 2005,
322-335.

Kunze, Gisbert— Kunze, H.-R. & Gisbert, K. 2007. Férderung lernmethodischer
Kompetenzen in Kindertageseinrichtungen. Fthenakis, Wassilios E. et al.,, Auf
den Anfang kommt es an. Perspektiven fur eine Neuorientierung friuhkindlicher

Bildung. Bonn; Berlin. 15-117.

Laewen et al. — Laewen, H.-J.,, Neumann, K. & Zimmer, J. 1997. Der
Situationsansatz — Vergangenheit und Zukunft. Theoretische Grundlagen und

praktische Relevanz. Seelze.

Meng — Meng, K. 2006. Russischsprachige Eltern und deutsche Kindergérten.
INTERKULTURELL und GLOBAL 1/2: 69-87.

53


http://www.bmbf
http://www
http://www.berlin.de/lb/
http://www.bundesregierung.de/Content/DE/Artilcel/2007/07/

54

The Political Frameworkfor Creation and Development ofBilingual Kindergartens in Berlin

Rahmen — Gemeinsamer Rahmen der Lander fur die frihe Bildung in Kinde
rtageseinrichtungen. Beschluss der Jugendministerkonferenz vom 13./14.5.04,
Beschluss der Kultusministerkonferenz vom 03./04.6.04. 2005. Elementare

Bildung. Grundsatze und Praxis. 1: 1-8.

Rehbein, Meng — Rehbein, J. Meng, K. (B nena™ 2007). Kindliche
Kommunikation als Gegenstand sprachwissenschaftlicher Forschung. Meng,
K., Rehbein, J. Kindliche Kommunikation — einsprachig und mehrsprachig.

Miunster. 1-38.

Reich — Reich, H. H. 2005. Forschungsstand und Desideratenaufweis
zu Migrationslinguistik und Migrationspddagogik fur die Zwecke des
«Anforderungsrahmens». Ehlich, Konrad et al., Anforderungen an Verfahren
der regelmaRigen Sprachstandsfeststellung als Grundlage fur die frihe und
individuelle Férderung von Kindern mit und ohne Migrationshintergrund.

Bonn; Berlin.121-169.

SENBWF — Senatsverwaltung fur Bildung, Wissenschaft und Forschung.
Einrichtungsaufsicht Kindertagesstatten. Brief. Berlin, 27.08.2007. [E-resource].

URL: www.berlin.de/sen/bwf Accessed 28.07.2008.

Tietze — Tietze, W. (Hg.) 1998. Wie gut sind unsere Kindergérten? Eine
Untersuchung zur padagogischen Qualitat in deutschen Kindergéarten.

Neuwied.

W hite paper — White paper on education and training, teaching and learning.
Towards the learning society. COM (95) 590 final, 29 November 1995. [E-
resource]. URL: http://aei.pitt.edu/1132/ Accessed 28.07.2008.

Wode — Wode, H. 2007. Mehrsprachigkeit durch immersive KiTas.
Frahkindliche Mehrsprachigkeit. Internationaler Kongress. Saarbricken,
17.-18.09.2007. [E-resource]. URL: www.fruehkindliche-mehrsprachigkeit.de/
downloads/abstracthenningwode.pdf Accessed 28.07.2008.

Zweisprachigkeit — — Streitfall Zweisprachigkeit. 2007. Universitat
Hamburg. Institut fur International und Interkulturell Vergleichende
Erziehungswissenschaft. Hamburg, 19.-20.10.2007. [E-resource], URL: www.
streitfall-zweisprachigkeit.de Accessed 28.07.2008.


http://www.berlin.de/sen/bwf
http://aei.pitt.edu/1132/
http://www.fruehkindliche-mehrsprachigkeit.de/

		2013-07-25T10:37:37+0200
	Preflight Ticket Signature




