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Abstract 

The article analyzes communicative deviations 
that occur during the communication between 
German native speakers and non-native speakers, 
particularly Ukrainians. Despite existing 
intercultural and sociolinguistic studies, the 
analysis of language specificity that causes 
communicative deviations, failures and 
misunderstandings remains relevant and 
understudied. The purpose of this article is to 
identify and explore the German language 
peculiarities that cause misunderstandings in 
communication for non-native speakers, in 
particular Ukrainian speakers, and offer the 
algorithm for the representatives of different 
ethnic communities to help them avoid and 
resolve possible conflicts given the study of 
German as a foreign language. The status of the 
concept of communicative deviation in 
intercultural communication under conditions of 
insufficient communicative competence is 
determined in this article. The study uses the term 
communicative deviation in favor of a 
generalized term, a broad concept of linguistic, 
speech and communicative deviations in dialogic 
speech, in particular between native German 
speakers and non-native speakers. The empirical 
research was based on the speech activity of 
Ukrainian students during classes at the 
Department of German Studies and Translation 
(levels B2–C1) of Ivan Franko National 
University of Lviv in 2019–2021 academic years 

Анотація 

У статті проаналізовано комунікативні девіації, 
які виникають під час спілкування носіїв 
німецької мови з неносіями, зокрема 
українцями. Попри існуючі міжкультурні і 
соціолінгвістичні студії актуальним і 
малодослідженим залишається аналіз саме 
мовної специфіки, яка спричиняє комунікативні 
девіації, невдачі і непорозуміння. Метою 
публікації є виявити і дослідити особливостей 
німецької мови, які викликають непорозуміння 
у спілкуванні для неносіїв німецької мови, 
зокрема українськомовних, та запропонувати 
алгоритм для представників різних етнічних 
спільнот, який допоможе їм уникнути та 
розв’язати можливі конфлікти. Визначено 
статус поняття комунікативної девіації у 
міжкультурній комунікації за умов недостатньої 
комунікативної компетентності. Використано 
термін “комунікативна девіація” на користь 
узагальненого терміна, широкого поняття 
мовних, мовленнєвих та комунікативних 
відхилень у діалогічному мовленні, зокрема між 
носіями та неносіями німецької мови. 
Емпіричне дослідження ґрунтувалося на 
мовленнєвій діяльності українських студентів 
під час занять на кафедрі міжкультурної 
комунікації та перекладу та кафедри німецької 
філології (рівні B2–C1) Львівського 
національного університету імені Івана Франка 
у 2019–2021 роках, визначеннях з 
Універсального словника німецької мови 
Дудена, матеріалах, відображених у 
підручниках, навчальних посібниках і в 
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The study uses the term communicative 
deviation in favor of a generalized term, a broad 
concept of linguistic, speech and communicative 
deviations in dialogic speech, in particular 
between native German speakers and non-native 
speakers. Because one of the tasks for the 
representatives of different ethno- and 
linguocultures is to form intercultural 
competence and gain necessary knowledge about 
various peoples and cultures in order to avoid 
interethnic and intercultural conflicts and create 
comfortable environment for communication in 
different spheres and life situations (Manakin, 
2012: 10). 
 
Systematization of scientific literature on the 
researched issue allows to assume that the study 
of communicative deviations as a phenomenon is 
substantial to foreign language learning. 
Considering that current method of foreign 
language teaching is directed towards forming 
students` foreign language competence for direct 
and indirect intercultural communication, the 
cultural knowledge of the country whose 
language they are learning is an indispensable 
component for foreign language education. 
Mastering foreign language intercultural 
communicative competence (Byram, & Wagner, 
2018; Savignon, & Sysoyev, 2005) involves: 
recognition and appreciation of one’s own and 
others’ multiplicities; ability to respond flexibly 
in unpredictable communicative situations; 
ability to respect national values of other culture; 
tolerance to culture-specific peculiarities of 
communicative behavior of other.  
 
Intercultural communication skills are an 
important component in avoiding 
incomprehensible and atypical situations, 
failures and misunderstandings. Therefore, 
foreign language competence includes: 
 
− knowledge of existing cultural differences,  
− perception (but not evaluation) of these 

differences,   
− ability to recognize intercultural 

misunderstandings,  
− discussion of intercultural 

misunderstandings,  
− resolving intercultural conflicts,  
− exclusion of assessment of a person on the 

basis of their culture (Brinitzer, Hantschel, 
& Kroemer, 2016: 102). 

 
Communicative linguistic competence in general 
comprises several components – linguistic, 
sociolinguistic and pragmatic – each of which 
primarily includes declarative knowledge, as 
well as skills and procedural knowledge. 

1. Linguistic competence includes lexical, 
phonological and syntactic knowledge and 
skills and other dimensions of language 
system, regardless of sociolinguistically 
determined variations and their pragmatic 
function in the use of language. This 
component of communicative language 
proficiency is related not only to the volume 
and quality of one's declarative knowledge 
but also to cognitive organization and the 
way the knowledge is stored. We can assume 
that cognitive organization of the vocabulary 
and idioms storage etc. depend, among other 
things, on cultural peculiarities of a language 
community or communities where a person 
grew up and communicated and where their 
studying occurred. 

2. Sociolinguistic competence is determined by 
sociocultural conditions of language use, 
particularly rules of courtesy; norms that 
regulate relations between generations, 
genders, social classes and groups etc. 

3. Pragmatic competence regulates functional 
use of language resources (language 
functions, speech acts) by means of 
interactive scenarios. They also include 
discourse competence, cohesion and 
coherence as well as the identification of text 
types.  

 
However, pragmatic competence involves 
understanding language norms in different 
language communities and cultures. Therefore, 
we consider it appropriate in our study to include 
sociolinguistic competence in pragmatic, since 
we are dealing with a foreign language and 
therefore pragmatics is due to sociolinguistic 
specifics.  
 
According to “Common European Framework of 
Reference for Languages: Learning, Teaching, 
Assessment” (CEFR) foreign language classes 
should promote the development of intercultural 
skills and know-how that are specified as: 
 
− the ability to bring the culture of origin and 

the foreign culture into relation with each 
other; 

− cultural sensitivity and the ability to identify 
and use a variety of strategies for contact 
with those from other cultures; 

− the capacity to fulfill the role of cultural 
intermediary between one’s own culture and 
the foreign culture and to deal effectively 
with intercultural misunderstanding and 
conflict situations; 

− the ability to overcome stereotyped 
relationships (Council of Europe, 2001: 
104–105). 
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the meaning of the word (92% of the 
interviewees). For example, the length of 
vowels influences the meaning in such word 
pairs as: Beeren – Bären, Bieten – bitten, 
Beet – Bett, fühlen – füllen, Höhle – Hölle, 
Kahn – kann, Miete – Mitte, Saat – satt, Rate 
– Ratte, Schal – Schall, Wahn – wann etc.  

2. Pronunciation of a vowel sound at the 
beginning of a word without a glottal stop 
which serves to articulate the separation of 
semantic parts in German compound words 
and helps to recognize their meaning (24% 
of the interviewees): Spiegelei, Ehrenamt, 
Verantwortung, beiphonen etc.  

3. Incorrect pronunciation of monophthong [ŋ] 
as a combination of sounds„ n “and”, which 
complicates the distinction between [ŋ] and 
[ŋk] (29% of the interviewees): bang – Bank, 
Engel – Enkel, Klinge – Klinke, singen – 
sinken, Tang – Tank,  Zangen – zanken etc. 

4. Incorrect stress in compound words that 
occurs due to wrong distinction between 
denoting and denoted (main) parts of a 
compound (73% of the interviewees). Given 
that the disparity between word stresses is 
greater in German than in Ukrainian reading 
compound words incorrectly leads to 
misunderstanding of such seemingly simple 
words as: Blumen-topf-erde pronounced as 
Blumento-pferde, Antrag-steller as Antrags-
teller, Kur-ort as Ku-rort. Additionally, false 
analogies with Ukrainian language cause 
incorrect stress in words of foreign origin: 
Kino – кіно́, Taxi – таксі́, Auto – авто́, 
Landschaft – ландша́фт, Rucksack – 
рюкза́к,  Butterbrot – бутербро́д etc. 

5. Mismatch between speaker's intonation and 
communicative intention of the utterance 
(21% of the interviewees). For instance, 
incomplete drop of tone in German 
imperative sentences creates an intonation of 
politeness, so an abrupt drop of tone, which 
Ukrainian students mistakenly use in 
requests, is perceived as being rude. 

 
Lexical aspect 
 
It is with lexical peculiarities that non-native 
speakers tend to have the most problem. 
Following groups can be distinguished here:  
 
1. Lacunar vocabulary (86% of the 

interviewees) – the vocabulary that does not 
exist in person's first language. According to 
F. Batsevych, lacuna is a lack of lexical 
equivalents in one of the languages that are 
being studied or compared (in first or 
foreign), they usually involve words 
denoting national, historic and cultural 

realia, “cultural items” (Batsevych, 2007: 
97). Lacunae are commonly the reasons why 
communicative failures, mistakes and 
misunderstanding occur during 
communication. 

 
For Ukrainians who study German as a foreign 
language lacuna as a phenomenon manifest 
themselves in the following vocabulary: 
 
a) forms of family structure 

(Wochenendfamilie, Patch work familie, 
Einelternfamilie, Pflegefamilie, 
Wohngemeinschaft); 

b) types of housing (Baumhaus, 
Jugendherberge, Plattenbau, Fachwerkhaus, 
Ferienwohnung, Wohnmobil, Hütte);  

c) holidays (Heilige Drei Könige, 
Rosenmontag, Aschermittwoch, der 
Fasching, Karneval, Fastnacht, Festzug, 
Frühlings-, Sommer-, Herbst-, 
Winteranfang, Gründonnerstag, Karfreitag, 
Sternsinger-Umzug, die 5. Jahreszeit, 
Oktoberfest, Erntedank, Tag der deutschen 
Einheit, Weltspartag, Martinstag, Buß- und 
Betttag, 1.–  4. Advent, Silvester etc.); 

d) greetings and wishes (Frohe Ostern! Frohe 
und gesegnete Weihnachten! Hals- und 
Beinbruch! Viel Glück! Guten Rutsch ins 
neue Jahr! Gesundheit!) in particular the 
manner to respond in the same way to 
greetings during Christmas and Easter 
(Frohe Weihnachten! – Frohe Weihnachten! 
Frohe Ostern! – Frohe Ostern!); 

e) symbols of good and bad luck 
(Schornsteinfeger / Kaminkehrer, schwarze 
Katze, die von rechts nach links / von links 
nach rechts läuft, Glücksschwein, 
Glückspfennig, Scherben, vierblättriges 
Kleeblatt);  

f) educational institutions (Hort, Realschule, 
Hauptschule, Gesamtschule);  

g) some ways to characterize people and realia 
(Glucke, Schwarze Witwe, Partylöwe, 
Nesthocker, Hotel Mama, Flitterwochen, 
Elternzeit) etc. 

 
2. Language variations (German: Varietäten) 

(97% of the interviewees). Taking into 
consideration the fact that German is a 
pluricentric language, which has its 
variations in Germany, Austria and 
Switzerland, the differences / 
inconsistencies in meaning of words in each 
country pose challenges to those who study 
German (for example, in Germany and 
Austria): Kartoffeln – Erdäpfel, Tomaten – 
Paradeiser, Aprikose – Marille, Pflaumen – 
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most stable (subconscious) visual tastes of 
color perception which distinguishes each 
national culture and which are reflected in 
the language and other ways of identifying 
national character and mentality” (Manakin, 
2012: 164). Phraseologisms that use such 
color terms as black, red, white, yellow and 
grey mostly correspond symbolically in both 
linguocultures, the difference lies in the 
usage of such color terms as yellow and 
sometimes green, and color terms like blue 
and green tend to be lacunae.   

 
Color symbolism examples in German 
linguoculture that differ from Ukrainian are 
presented below (Dyakiv, 2018: 247–258): 
Regenbogenpresse – жовта преса, бульварна 
преса,  
 
der gelbe Neid – чорна заздрість; sich grün und 
blau / grün und gelb ärgern – дуже злитися,  
jemandem nicht grün sein – не переносити 
когось на дух, [das ist] dasselbe in grün – це – 
те саме, einen grünen Daumen haben – мати 
легку руку у догляді і вирощуванні рослин, 
der Grüne Donnerstag – чистий четвер etc.;  
blau sein – бути напідпитку, blau machen, 
blauen Montag haben – прогулювати, alles 
himmelblau sehen, blauäugig sein – бути 
наївним, blau reden, das Blaue vom Himmel 
versprechen – брехати, mit einem blauen Auge 
davonkommen – легко відбутися, vom blauen 
Affen gebissen sein – бути не при собі;  
es geht mir lila – у мене справи посередньо, так 
собі;   
er war braun – переконаний націонал-
соціаліст, ein Brauner – чорна кава;  
eine weiße Weste haben – не мати боргів, der 
weiße Tod – смерть від лавини, der Weiße 
Sonntag – Провідна неділя, der weiße Sport – 
зимовий вид спорту;  
graue Händler – нелегальні торговці, das graue 
Elend haben – бути нужденним, das ist nicht 
grau und nicht grün – ні те ні се;  
jmdm. nicht das Schwarze unter dem 
[Finger]nagel gönnen – зневажати, ins 
Schwarze treffen – влучити в десятку, das 
Schwarze Brett –дошка оголошень;  
rosige Zeiten – безтурботні, веселі часи, etw. in 
den rosigsten Farben schildern – зображати 
щось у яскравих барвах;  
sich eine goldene Nase verdienen – бути 
багатим, mit einem goldenen Löffel im Mund 
geboren sein – мати легке життя, Goldener 
Sonntag – остання неділя перед Різдвом. 
 
7. Numerals (91% of the interviewees). 

Reading numerals from units to tens creates 
a lot of misunderstandings for Ukrainian 

speakers who learn German. It should also 
be noted that often students do not 
distinguish between dates (im Jahr 
nenzehnhundertsiebenundfünfzig – у 1957 
році) and number of objects or amounts (for 
example, 
eintausendneunhindertsiebenundfünfzig 
Tische – 1957 столів) that have a different 
pronunciation or spelling.  

8. Shortening (88% of the interviewees) is a 
common phenomenon for native speakers, 
but for those learning German, many 
abbreviations are not easy to understand, for 
example: Zivi, Azubi, Kita, Abi, ADAC, 
AOK, TÜV, ICE, RE, DB, EU, ZDF, WG, 
GmbH, FAZ, BRD, AStA, BAföG. 

9. Complex words or compounds 
(Bandwurmwörter) that cause difficulties in 
understanding, namely (76% of the 
interviewees):  

 
Donaudampfschifffahrtselektrizitätenhauptbetri
ebswerkbauunterbeamtengesellschaft, 
Straßenverkehrsordnungswidrigkeitsverfahren, 
Betäubungsmittelverschreibungsverordnung, 
Rechtsschutzversicherungsgesellschaften.  
However, shorter compounds also cause 
misunderstandings if the speaker cannot identify 
the main word, such as: Tischtennis – 
Tennistisch, Jahrhundert, Kindergartenkinder. 
10. Lexico-semantic interference (64% of the 
interviewees). Interlingual interference is a 
phenomenon that commonly leads to 
communicative deviations and 
misunderstandings caused by "false friends" of a 
non-native speaker or a translator, to name a few: 
Akademiker – людина з вищою освітою,  
Akademiemitglied – академік, Lehrer –вчитель, 
Hochschullehrer – викладач, Maschine – 
машина (пристрій, апарат), Auto – машина 
(автомобіль), eine Ausbildung / Lehre machen – 
навчатися професії, die Ausbildung – освіта, 
studieren – вчитися у внз або детально щось 
вивчати / розглядати, lernen – вчитися у школі 
або вивчати мову.  
 
Syntactic aspect 
 
Syntax plays an important role in a development 
of foreign language communicative competence, 
a correct use of syntax makes it possible to build 
sentences with various intentions, to connect 
parts of a complex sentence with coordinating 
and subordinating conjunctions and to express 
oneself logically and coherently in spoken and 
written communication. The difficulties that 
Ukrainian students face in the process of 
constructing syntactic units in German are 
primarily related to the transfer of grammatical 
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when requested to tell the way, loud nose-
blowing, which is not typical for Ukrainians.  
 
Not the least role is played by the distance 
between the speakers which in German-speaking 
countries is much greater than in Ukraine 
(unacceptable closeness to each other in the 
queue to the ATM, greater distance in transport, 
etc.). The set of diverse knowledge about the 
strategies and tactics of communicative behavior 
brings together and promotes understanding 
between communicators. 
 
Conclusions  
 
Given the analysis of the specifics of the German 
language and the survey of Ukrainian 
respondents, we can identify the following 
difficulties in mastering German language 
communicative competence, which lead to 
communicative failures of Ukrainian students: 1) 
phonological (violation of the rules of length and 
shortness of German vowels, incorrect stress in 
complex words, inappropriate intonation, 
incorrect pronunciation of the monophthong [ŋ], 
vowel sound, mismatch between speakers 
intonation and communicative intention of the 
utterance; 2) lexical (language variations, 
dialectisms, compound numerals, abbreviations, 
lacunar vocabulary, compound nouns, lexico-
semantic interference, exclamations, color terms,  
toponyms); 3) syntactic (violation of word order 
in simple and complex sentences, the order of 
objects, modifiers, incorrect construction and 
misunderstanding of conjunctions, extended 
attributes and modal participle); 4) pragmatic 
(inappropriate form of address, violation of 
communicative acts of telephone conversation, 
greetings and farewells, violation of etiquette and 
norms of communicative behavior in general).  
Observations do not claim to be exhaustive but 
may serve as evidence of the need to study the 
linguistic, cultural and pragmatic aspects of 
communication as well as to compare a foreign 
language with a native one. Undoubtedly, 
understanding another culture and having 
meaningful and successful communication 
requires not only knowledge of the language 
code but knowledge of the culture in which the 
language is realized, knowledge of history, 
traditions and customs of the peoples of German-
speaking countries, one needs to know the 
connection between modern German reality and 
language and master the system of ideas and 
views inherent in the native speaker. All these 
factors form a sufficient communicative 
competence of speakers in intercultural 
communication. 

The analysis of communicative deviations in 
terms of contrastive research and intercultural 
communication is promising taking into account 
the features of other languages in the 
comparison. 
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